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Part 1

Multiprofessional education: the magical mystery tour

R M Harden
Reports on medical education, recommendations by professional bodies and governments, and published articles in the medical literature all invite you to join the magical mystery tour of multiprofessional education: magical because it offers the possibility of miraculous results; a mystery because the outcome is still uncertain and the seas that have to be travelled are relatively uncharted. Traditionally, training in the healthcare professions provides little information about the activities or potential contributions by other professions to healthcare. The concept of multiprofessional education, therefore, merits careful attention in a reappraisal of the medical curriculum. This AMEE Guide helps to clarify our understanding of the topic.

Part 2

Effective multiprofessional education – a three dimensional perspective

R M Harden

The question with multiprofessional education is not whether it is effective or not.  Rather it is in what circumstances and in what way can this important educational strategy be effective?  Multiprofessional education can be viewed as a three dimensional model. The potential value of multiprofessional education can be viewed from three dimensions. These are: 
1
The context in which the multiprofessional education is to be applied. This includes the phase or stage of education, the category of students and the learning situation or educational format.

2
The curriculum goals. These are the expected outcomes of the training programme.

3
The approach to multiprofessional education adopted. Multiprofessional education is not one entity, but a continuum with a number of clearly identifiable steps or stages (Table 1):
Table 1: Eleven steps in the multiprofessional education continuum
	1
	Isolation
	Each profession organizes its own teaching and is unaware of what is taught or learned in other professions

	2
	Awareness
	Teachers aware of what is covered by other professions but no formal contact with regard to conceptualization, planning or implementation of teaching programme

	3
	Consultation
	Consultation about the teaching programmes between teachers from different professions

	4
	Nesting
	Aspects relating to the work of other professions are included in otherwise uniprofessional courses

	5
	Temporal 

Coordination
	Timetable arranged so that two or more professions can be scheduled for the same learning experience, eg a lecture but little formal interaction during the session

	6
	Sharing
	Two professions plan and implement joint teaching, with interaction between the professions in one part of a course. The remainder of the course has a uniprofessional focus

	7
	Correlation
	Sessions are scheduled in the programme for multiprofessional consideration of topics in an otherwise uniprofessional course

	8
	Complementary Programme (mixed programme)
	Multiprofessional teaching runs alongside uniprofessional teaching

	9
	Multiprofessional
	The emphasis in the course is on multiprofessional education. Each profession looks at themes from the perspective of their own profession

	10
	Interprofessional
	Each profession looks at the subject from the perspective of their own and other professions

	11
	Transprofessional
	The multiprofessional education is based on the experience of the real world which provides a filter for the students’ learning


Part 3
Promoting cohesive practice in health care
Anne Pirrie, Valerie Wilson, R M Harden and John Elsegood
There are considerable benefits associated with multidisciplinary education in health care. Multidisciplinary education is constantly evolving, and there are no hard and fast models of good practice that can be successfully implemented across the board. Based on a two-year qualitative study of perceptions of multidisciplinary education in health care the following conclusions can be drawn and recommendations made:

· Multidisciplinary education is neither an easy, nor a cheap option. It needs to be adequately resourced;
· The rationale for its development needs to be made explicit to both staff and students, and clear and achievable objectives need to be set for each stage;
· It requires careful planning throughout, and there should be adequate reflection upon the relative advantages and disadvantages of its inclusion at pre- and post-registration levels respectively;
· Its success will ultimately depend upon the support and commitment of all staff involved.
Part 4

Educational Principles Underpinning Successful Shared Learning

Glennys Parsell and John Bligh

Part 4 focuses on three aspects of multiprofessional shared learning: 
· the central role of the learner in the educational process and the levels of knowledge, skills and attitudes that comprise a learner’s ‘Readiness’ for Interprofessional Learning;
· experiences gained in designing and implementing a multiprofessional shared learning course; 
· the rationale for shared learning.
The resulting guidelines, which can be summarised as a checklist (Table 1), can be used as a framework when planning and organising shared learning programmes.

Table 1: Checklist for planning interprofessional learning activities

	Planning
Does your course:
	- involve all participating departments in all aspects of the course?
- appear relevant to learners?

- relate to the existing curriculum?

	Aims/objectives
Does your course:
	- have clear objectives?
- take into account learners’ previous experiences?

	Participants
In your course:
	- have you balanced group membership?
- are your participants of equal ‘status’?

	Strategies
Does your course:
	- use interactive approaches to learning?
- use real-life clinical problems to stimulate interprofessional learning?

- use experiential learning methods?

- use small-group teaching methods?

- provide feedback to participants?

	Resources
Does your course:
	- have facilitators experienced in multiprofessional working?
- include experienced practitioners from each participating profession?

- provide appropriate pre-course information to participants and

  contributors?

- demonstrate support from senior management?

- have adequate space and equipment for small-group work?

	Evaluation
Does your course:
	- have an appropriate short-term and long-term evaluation strategy?
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